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ABSTRACT This study aims to investigate the level of Physical Education and Sport students’ interactions with
their teachers on Facebook and the relationship between the level of interaction and factors such as age, gender,
year of study and departments of study. The sample group of the study consisted of 416 students at the School of
Physical Education and Sports at Balikesir University, Turkey. To collect data, a background questionnaire and a
survey instrument were used. The results showed that Physical Education and Sport students exhibited mainly
passive behaviors when they interacted with their teachers on Facebook, and the age, gender, grade and department
significantly influenced interaction levels.
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INTRODUCTION

In recent years, great transformations have
occurred in many areas with the advent of infor-
mation and communication technologies (ICT),
such as social life, environment, communication
and interactions. These transformations have
affected the use of technology (Çoklar 2010). It
is evident that social networking sites (SNS), as
a significant part of this transformation bring with
them certain benefits. For example, they provide
opportunities for users to introduce themselves
in a social environment, and set up and maintain
communication with other users (Ellison et al.
2007). Moreover, they allow users to provide
personal information, create a profile page with
their photos and videos, establish relationships
with people and discover new friendships (Wang
et al. 2010). The facilities offered to meet the dif-
ferent needs of individuals and the presence of
applications every day provides that more and
more individuals with the opportunity to become
members of social networking sites. More impor-
tantly, SNS brings considerable benefits to edu-
cation. Facebook, one of the most popular social
network sites, has considerable benefits in an
educational context, as presented below.

In a review of the literature on Facebook us-
age in educational contexts, Aydin (2012, 2014)

states that Facebook is an online social network-
ing service and a Web 2.0 technology that has
over 845 million active users. It allows individu-
als over the age of 13 to create and upgrade their
personal profiles, add friends, exchange messag-
es and chat online. It also has the potential to
positively impact education (Teclehaimanot and
Hickman 2011; Wu and Chen 2015). Aydin (2012)
reports that research has mainly focused on the
characteristics of Facebook users, the reasons
why people use it, its harmful effects, its use as
an educational tool and environment, its effects
on culture and language, and the effects of indi-
vidual variables on the use of Facebook. Face-
book also presents opportunities for members
to organize themselves into groups in relation to
personal and professional affiliations, which
might include educational affiliations, work-
places, interests, hobbies, and political and reli-
gious beliefs (Aydin 2012). It is also considered
the most popular platform that college students
prefer as an SNS, and a rising number of college
students often log onto this social network site
(Kabilan et al. 2010; Ellison et al. 2007). Aydin
(2012) concludes that Facebook may be readily
utilized as an educational environment in rela-
tion to teaching and learning activities, social
learning, e-learning, environmental learning, busi-
ness and chemistry education.

Physical education is a field that involves a
considerable mixture within educational settings
due to several reasons, and the impact of these
different variables within social networking en-
vironments may vary in accordance with what
purpose and how individuals use social network-
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ing sites for educational purposes (Cetin 2009).
First, physical education contributes to the learn-
ers’ cognitive developments, as it requires the
operation of both cognitive and physical effort
at the same time. Second, physical education is
also important for the learners’ emotional devel-
opment. Lastly, learners need to communicate
effectively during physical activities. On the oth-
er hand, social networking today constitutes a
significant place for learners’ cognitive, psycho-
logical and communicational development. Thus,
in this sense, how teachers and students com-
municate and interact with each other remains
an area for further research. It is also important
to research communication and interaction on
social networking sites as current literature indi-
cates that these sites can also be used for edu-
cational purposes. In this context, there are sev-
eral variables that affect communication and in-
teraction on social networking sites, such as ac-
ademic achievement, motivation, communication
and social interaction. Studies on the use of Fa-
cebook in education suggest that students may
reap social benefits from using the site (DeAn-
drea et al. 2012). Moreover, social networking
sites are used for a variety of educational pur-
poses. For example, in a study, Karlin (2007) found
that nearly sixty percent of students use Face-
book to discuss educational topics, whereas
more than fifty percent use it to talk about spe-
cific school works. In addition, nearly 297,000
Facebook members identify themselves as fac-
ulty or staff. Facebook use has been highlighted
for both social interaction, and instructional and
educational material (Roblyer et al. 2010). In ad-
dition, a survey conducted in 2010 reached the
conclusion that 96.6 percent of students use
Facebook. Heiberger and Harper (2008) claim that
Facebook holds an eighty-five percent market
share of colleges and universities in the USA
(Roblyer et al, 2010). Siegle (2011) emphasizes
that one out of every 12 people on the planet
have a Facebook account. Last, Ergenc (2010)
also carried out a study on Facebook to see the
effects of the Internet on the socialization among
200 university students. Participants were in the
age range of 21-24 years old. They stated that
they used it several times within a day (59%).
Moreover, they stayed online for nearly an hour
(40%) with female students appearing to spend
more time than male students. In conclusion, it is
obvious that Facebook has been a tool that can
be used in both educational and non-education-

al environments and communications. Yet, how
students interact with their teachers on Face-
book has remained an unanswered question.

Literature Review

Research shows that Facebook presents both
positive and negative effects on social interac-
tion and communication between students and
teachers (Butler 2010; Huang et al. 2010; Madge
et al. 2009; Pempek et al. 2009; Subrahmanyam et
al. 2008). For instance, Charlton et al. (2009) ex-
amined connections between college students’
communication strategies and found that science
students at two universities spent a great amount
of their personal time on communication. More-
over, several empirical studies were carried out
to investigate the patterns of university students’
use of Facebook. The studies concentrated on
academic interests (Dba and Karl 2008) and time
spent on Facebook (Ellison et al. 2007; Vasalou
et al. 2010). As an example, Sturgeon and Walker
(2009) noted that faculty members created infor-
mal relationships with their students via Face-
book (Lewis and West 2009; Roblyer et al. 2010).
It also affected learning performance (Sanchez-
Franco et al. 2011), self-esteem and social and
emotional adjustment (Kalpidou et al. 2011). Hew
(2011) found that Facebook was a means to build
better relationships with students, whereas it
affected their sociability (Ellison et al. 2007;
Keenan and Shiri 2009), personality and motiva-
tion levels (Ong et al. 2011; Ross et al. 2009). One
study emphasized the use of Facebook among
employees working in the sport and leisure sec-
tor (Wallace et al. 2010), another study focused
on physical education and sports students’ opin-
ions on the use of Facebook (Hergüner 2011).
As a final point, although research focused on
various issues, the number of studies on learn-
ers’ interactions with their teachers on Facebook,
specifically in the Turkish education context
seemed fairly limited (Aydin 2014).

When it is compared to a number of studies
carried out in different settings and why and how
students use Facebook, few data and papers ex-
ist on this subject within the Turkish context. As
an example, Mazman and Usluel (2010) designed
a structural model explaining how users utilized
it for educational purposes. The sample group
consisted of 606 Facebook users in Turkey. The
results indicated that Facebook users were mostly
between 18 and 25 years old (74.1%) and were
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college students (70.1%). The majority of the
participants (38.8%) stated that they used it sev-
eral times within a day and spent approximately
30 minutes on Facebook per day. The study re-
ports no conclusions regarding Facebook’s ef-
fects within the Turkish education context or on
Turkish learners’ interactions with their teachers
on Facebook.

Facebook has been shown to impact academ-
ic settings at various levels (Villano 2007) for both
educators and students (Couros 2008) in educa-
tional applications (Boon and Sinclair 2009).
Moreover, Facebook promotes academic
achievement (Violino 2009) and can be utilized
for educational purposes such as collaboration,
resource and material sharing (Mazman and Us-
luel 2010). Research also demonstrates that Fa-
cebook use increased student involvement
(Heiberger and Harper 2008) and engagement
(Junco and Cole-Avent 2008). For instance, in a
project-based study using social networks,
Maguth et al. (2010) found that students who
used technology demonstrated improved ability
to analyze information and communicate in a
project-based approach. Skerrett (2010) stated
that Facebook could be used to deepen the teach-
ers’ understanding and pedagogical practices in
relation to literacy education (Derakhshan and
Hasanabbasi 2015). As a concluding point, no
data was found on Turkish Physical Education
and Sport students’ interactions with their teach-
ers on Facebook.

In conclusion, several factors call for an in-
vestigation into the level of Physical Education
and Sport students’ interactions with their teach-
ers on Facebook. First, there is a lack of research
on the use of Facebook as an educational re-
source in the Turkish educational context. Sec-
ond, no data has been found regarding the level
of interaction between Physical Education and
Sport students and teachers. It is also signifi-
cant that the issue has not been examined within
a Physical Education and Sport context in Tur-
key. The last reason for conducting this study is
that research is lacking on the effects of age,
gender and departments effect on student-teach-
er interactions on Facebook in a Physical Educa-
tion and Sport context. Accordingly, this study
considers two research questions:

1. What are the levels of Physical Education
and Sport students’ interactions with their
teachers on Facebook?

2. Do age, gender, year of study and depart-
ments constitute statistically significant
factors that may affect Physical Education
and Sport levels of interaction with their
teachers?

MATERIAL  AND  METHODS

This research was designed to be a descrip-
tive research. For this purpose, a survey instru-
ment that aimed to measure the level of Physical
Education and Sport students’ interactions with
their teachers on Facebook was administered to
416 students from three departments in Physical
Education and Sport School at Balikesir Univer-
sity in the age range of 18 to 27. The instruments
consisted of 46 items in a Likert-type scale rang-
ing from values one to five.

Participants

The participants in this study were primarily
students in the Physical Education and Sport
department at Balikesir University in Balikesir,
Turkey. Overall, the courses in which students
were enrolled were Sport Management - 163
(39.2%), Coaching -150 (36.1%), and Physical
Education and Sport - 103 (24.8%). The reason
why the students in the courses of sport man-
agement and coaching were included in the study
is that they had official rights to work as physi-
cal education teachers after their graduation.

The total number of the students was 860. Of
these, 416 students participated in the study. The
participants selected for the study were the ones
who stated that they had Facebook accounts
and added their teachers to their friend lists. As
a note, nine teachers who worked in the depart-
ment had Facebook accounts and allowed their
students to ‘friend’ them. Students were asked
to respond to questions about the nine teach-
ers, who represented an age range between 30
and 50. Of the participants, 139 (33.4%) were fe-
male and 277 (66.6%) were male. The participants’
mean age was 20.9 within the age range of 18 to
27. Of the participants, 153 (36.8%) were first-, 86
(20.7%) were second-, 80 (19.2%) were third-, and
97 (23.3%) were fourth-year students.

Instruments

The data collection instruments were, (1) a
background questionnaire probing participants’
age, gender, and year of study, and (2) a survey
instrument on student-teacher interactions de-
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signed by Teclehaimanot and Hickman (2011).
The survey instrument consisted of 23 items that
were listed on a scale ranging from one to five
(Never=1, Rarely=2, Sometimes=3, Usually=4,
Always=5). The questionnaire was translated
and presented in Turkish. The items represented
23 behaviors on Facebook based on whether they
are active or passive.

Data Collection and Analysis

After approvals from the school administra-
tion were granted, the significance, purpose, re-
search methodology, rationale behind subject
choice, and research ethics were explained to the
participants. It was underlined that their privacy
would be respected and that participation in the
study was voluntary. Then, the researcher intro-
duced the research and the participants’ rights.
Last, the researcher distributed the instruments
and collected them after the students completed
them. The questionnaires were administered to
the participants at the end of the fall semester of
the 2013-2014 academic year.

The data collected was analyzed using the
SPSS™ software. Before giving the descriptive,
t-test and analysis of variance, the reliability co-
efficient and total variance were computed. The
reliability coefficient of the scale was computed
using Cronbach’s Alpha. The value indicated a
high level of reliability (0.96). The results of the
reliability coefficient of the scale found by Tecle-
haimanot and Hickman (2011) was found to be
0.92 and by Aydin (2014) to be 0.88. After obtain-
ing the validity and reliability results, the fre-
quencies, mean scores, and standard deviations
were computed to examine the distribution of the
items and group homogeneity. Then, a t-test that
displays a two-tailed probability of the differ-
ence between the means was conducted to ex-
amine the relationship between gender and the
dependent variable. Finally, the analysis of vari-
ance (ANOVA) was used to analyze the mean
differences between the items in the scale and
subject variables, age department and year of
study. An alpha level of .05 was used for the t-
test and ANOVA.

RESULTS

The findings obtained from the study are di-
vided into two sub-sections: (1) the levels of
Physical Education and Sport students’ interac-
tions with their teachers on Facebook, and (2)
the relationship between the levels of interac-

tion with their teachers and subject variables,
including age, gender, year and department of
study.

Physical Education and Sport Interactions with
their Teachers on Facebook

According to the findings in Table 1, stu-
dents from the department of Physical Educa-
tion and Sport displayed moderately active be-
haviors while interacting with their teachers. To
begin with, Physical Education and Sport stu-
dents have stated that it was them who usually
sent their teachers friend invitations (x=2.7). The
findings indicated that Physical Education and
Sport students sometimes read through their
teacher’s education info (x=2.67), started chats
with their teachers (x=2.61), read their teachers’
status updates. (x=2.59), and watched videos
their teachers posted. (x=2.58). However, the
findings presented in Table 1 also show that
Turkish Physical Education and Sport students
displayed mainly passive behaviors during in-
teractions with their instructors. This passive
behavior included reading their teachers’ person-
al information (for example, interests, activities,
favorites) (x=2.39), and reading through the
groups their teachers have joined (x=2.33), their
teachers’ work info (x=2.32), their teachers’ ba-
sic info (for example, political views, religious
views, relationship status) (x=2.30), and the
posts on their teachers’ walls (x=2.29). More-
over, they rarely sent their teachers messages
(x=2.18), viewed their teachers’ profiles
(x=2.16), joined the groups their teachers have
joined, (x=2.12), or viewed photos in which their
teachers have been tagged (x=2.11). In addition,
they stated that they rarely viewed photos their
teachers post (x=2.07), rarely viewed their teach-
ers’ contact information (for example, e-mail,
phone number) (x=1.96), rarely commented on
videos their teachers post (x=1.91), photos their
teachers posted (x=1.87), their teachers’ status
updates (x=1.86) and photos in which their
teachers have been tagged (x=1.76). Finally, they
rarely viewed their teachers’ friend lists (x=1.54),
posted on their teachers’ walls (x=1.47), and
never sent their teachers a “poke” (x=1.20).

 The findings in Table 2 show the students’
perceptions of how their teachers interact with
learners on Facebook. As a limitation, it should
be pointed out that the data presented in Table 2
is strictly limited to the participants’ perspectives.
Physical Education and Sport students stated
that their teachers rarely send a “poke” (x=2.10),
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sometimes commented on photos (x=2.79), post-
ed on their walls (x=2.53), read the groups they
joined (x=2.77) while they rarely viewed their
friend lists (x=2.26). On the other hand, they stat-
ed that they sometimes sent friend invitations
(x=3.19), and commented on their teachers’ sta-
tus updates (x=3.00). Moreover, they stated that
the teachers sometimes viewed their photos
(x=2.92), chatted with them (x=3.28), joined the
groups the students joined (x=3.02), sent them
messages (x=3.22), read through their work and
educational information (x=3.23), watched vid-
eos the students post (x=3.21), and viewed the
photos in which they were tagged (x=3.04). Last,
they think that teachers sometimes read the stu-
dents’ personal (x=3.13), basic and contact info
(x=3.06), and commented on and read the vid-
eos and photos that students post (x=3.08)

Effects of Age, Gender, Year and Departments of
Study on Physical Education and Sport
Students’ Interactions

According to the values in Table 3, gender
was a differentiating variable for reading teach-
ers’ status updates, viewing their profiles and
joining the groups their teachers joined. That is,

though Physical Education and Sport students
rarely posted on their teachers’ wall, the males
seemed more interested in posting on their teach-
ers’ wall than the females (p=.003). Also, more
males found that teachers were more interested
in sending pokes (p=.035) and starting a chat
with students (p=.037) when compared to fe-
male participants’ perceptions.

Table 4 shows that the year of study was
also a considerable factor that affected Physical
Education and Sport students’ behaviors in
terms of sending their teachers messages and
reading their teachers’ contact information. In
other words, second- and fourth-year students
were more comfortable than first- and third-year
students with posting on their teachers’ wall
(p=.006), commenting on photos their teachers’
post (p=.038), viewing their teachers’ friend lists
(p=.000) and photos in which their teachers have
been tagged (p=.025), and commenting on vid-
eos their teachers’ post (p=.050). First- and
fourth-year students feel more comfortable in
terms of sending their teachers messages when
compared to second- and third-year students
(p=.033).

According to Table 5, the age influenced the
rate at which Physical Education and Sport stu-

Table 1: Students’ perception of their interactions with their teachers on Facebook

Statements (N=416)        Mean         Std.     Std.
         error  deviation

On Facebook, I …
Send my teachers a “poke”. 1.20 .029 .609
Comment on photos my teachers post. 1.87 .043 .892
Post on my teachers’ Wall. 1.47 .038 .794
Read through the groups my teachers have joined. 2.33 .054 1.11
View my teachers’ friend lists. 1.54 .043 .887
Send my teachers friend invitations. 2.70 .056 1.15
Comment on my teachers’ status updates. 1.86 .044 .904
View photos my teachers post. 2.07 .054 1.11
Start chats with my teachers. 2.61 .056 1.15
Join the groups my teachers have joined. 2.12 .049 1.003
Read my teachers’ status updates. 2.59 .056 1.16
Send my teachers messages. 2.18 .048 .989
Read through my teachers’ work info. 2.32 .055 1.12
Read through my teacher’s education info. 2.67 .059 1.20
Watch videos my teachers post. 2.58 .055 1.137
View photos in which my teachers have been tagged. 2.11 .049 1.01
Read my teachers’ personal info (for example, interests, activities, favorites, etc.). 2.39 .055 1.14
Read my teachers’ basic info (for example, political views, religious view, 2.30 .056 1.15
  relationship status, etc
View my teachers’ profiles. 2.16 .053 1.09
Comment on videos my teachers post. 1.91 .046 .949
Read through the posts on my teachers’ Walls. 2.29 .052 1.08
Comment on photos in which my teachers have been tagged. 1.76 .045 .920
Read my teachers’ contact information (for example, e-mail, phone number, etc.). 1.96 .054 1.11
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dents posted on their teachers’ walls (p=0.11),
viewed their teachers’ friend lists (p=0.01) and
photos their teachers post (p=0.06), photos in
which their teachers have been tagged (p=0.11),
and read their teachers’ contact information
(p=0.17). This finding seems to indicate that older
Physical Education and Sport students were more
interested in viewing their teachers’ profiles than
younger ones (p=0.39).

According to the findings presented in Ap-
pendix 1, Physical Education and Sport students
were more comfortable and interested in inter-
acting with their teachers on Facebook than the
Coaching and Sport Management students.
Speaking more specifically, Physical Education

and Sport students feel more comfortable when
they send pokes to their teachers (p=0.06), post
on their teachers’ walls (p=0.20), viewing the
photos their teachers post (p=0.04), chat with
their teachers (p=0.04), join the groups their
teachers have joined (p=0.10), and read their
teachers’ status updates (p=0.03). Similarly, Phys-
ical Education and Sport students feel more com-
fortable when they send teachers messages
(p=0.00), read their work (p=0.00), view person-
al (p=0.00) contact and educational information
(p=0.09), watch the videos they post (p=0.00),
see the photos they post (p=0.00), see their pro-
files (p=0.00), send them pokes (p=0.44), com-
ment on their photos (p=0.50), send friend invi-

Table 2: Physical Education and Sport students’ perceptions of their teachers’ usage of Facebook

Statements (N=416)  Mean        Std.          Std.
     error     deviation

On Facebook, my teachers can
Send me a “poke”. 2.10 .067 1.38
Comment on photos I post. 2.79 .066 1.35
Post on my wall. 2.53 .066 1.35
Read through the groups I have joined. 2.77 .067 1.38
View my friends list. 2.26 .065 1.34
Send me a friend invitation 3.19 .072 1.48
Comment on my status updates. 3.00 .068 1.40
View photos I posts. 2.92 .070 1.43
Start a chat with me. 3.28 .068 1.40
Join the groups I have joined. 3.02 .069 1.42
Read my status updates. 3.21 .067 1.37
Send me a message. 3.22 .069 1.41
Read through my work info. 3.16 .071 1.45
Read through my education info. 3.23 .071 1.45
Watch videos I post. 3.21 .068 1.39
View photos in which I have been tagged. 3.04 .070 1.42
Read my personal info (for example, interests, activities, favorites, etc) 3.13 .069 1.42
Read my basic info (for example, political views, religious view, relationship status, etc.). 3.06 .068 1.38
View my profile. 2.95 .070 1.43
Comment on videos I post. 3.08 .068 1.40
Read through the posts on my wall. 3.16 .068 1.39
Comment on photos in which I have been tagged. 3.07 .069 1.42
Read my contact information (for example, e-mail, phone number, etc.). 3.02 .072 1.47

Table 3: Gender effects on Physical Education and Sport student interactions with their teachers (t-
test) .

Statements (N=416) Gender  N Mean       Std.      F      Sig.
 deviation

On Facebook, I post Female 139 1.36 .723 9.17 .003
  on my teachers’ wall. Male 277 1.52 .823
On Facebook, my Female 139 1.89 1.29 4.49 .035
  teachers can send Male 277 2.20 1.41
  me a “poke”.
On Facebook, my Female 139 3.37 1.30 4.37 .037
  teachers can start Male 277 3.23 1.45
  a chat with me.
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tations (p=0.02), comment on their status up-
dates (p=0.22), view their photos (p=0.04), start
chat with the teachers (p=0.00), and read through
the groups they joined and comment on their
status updates (p=0.00). When compared to the
students in other departments, Physical Educa-
tion and Sport students feel more comfortable
when they send their teachers direct messages
(p=0.00) and comment on photos (p=0.50) that
were tagged (p=0.00).

DISCUSSION

There are six main findings obtained from the
study. First, Physical Education and Sport stu-
dents believe that they have mainly passive be-
haviors, indirect expressions of feelings, needs
and wants, such as posting on teachers’ walls,
poking and chatting with them when they inter-
act with their teachers on Facebook. However,
they feel comfortable when their teachers inter-

Table 4: Year-of-study effects on Physical Education and Sport student interactions with their teachers
(ANOVA)

Statements (N=416) Gender        N   Mean      Std.      F      Sig.
deviation

On Facebook, I Comment First year 153 1.78 .880 2.82 .038
  on photos my teachers post. Second year 86 1.87 .955

Third year 80 1.77 .841
Fourth year 97 2.09 .867
Total 416 1.87 .892

On Facebook, I View my First year 153 1.42 .824 7.07 .000
  teachers’ friend lists. Second year 86 1.47 .890

Third year 80 1.41 .806
Fourth year 97 1.89 .962
Total 416 1.54 .887

On Facebook, I Comment First year 153 1.81 .854 3.09 .027
  on my teachers’ status Second year 86 1.88 1.03
  updates. Third year 80 1.68 .789

Fourth year 97 2.08 .920
Total 416 1.86 .904

On Facebook, I View photos First year 153 1.92 1.08 3.76 .011
  my teachers post. Second year 86 2.10 1.15

Third year 80 1.95 1.06
Fourth year 97 2.38 1.11
Total 416 2.07 1.11

On Facebook, I Send my First year 153 2.24 1.05 2.93 .033
  teachers messages. Second year 86 2.02 .969

Third year 80 2.01 .849
Fourth year 97 2.37 .982
Total 416 2.18 .989

On Facebook, I View photos First year 153 1.96 1.02 3.15 .025
  in which my teachers have Second year 86 2.15 1.13
  been tagged. Third year 80 2.08 .888

Fourth year 97 2.36 .970
Total 416 2.11 1.01

On Facebook, I Comment First year 153 1.84 .980 2.63 .050
  on videos my teachers post Second year 86 1.93 .967

Third year 80 1.77 .810
Fourth year 97 2.13 .964
Total 416 1.91 .949

On Facebook, my teachers First year 153 2.52 1.42 2.65 .048
  can Post on my wall.  Second year 86 2.63 1.379

Third year 80 2.18 1.22
Fourth year 97 2.73 1.27
Total 416 2.53 1.35

On Facebook, my teachers First year 153 2.20 1.37 6.74 .000
  can View my friends list Second year 86 2.11 1.26

Third year 80 1.93 1.162
Fourth year 97 2.76 1.36
Total 416 2.26 1.34
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act with them on Facebook. Second, gender con-
stitutes a significant factor in terms of interac-
tions with the teachers. That is, the results of the
study show that male students seem more inter-
ested in interactions with their teachers as com-
pared to females. Third, fourth-year students
have higher interaction levels with their teach-
ers when compared to first-, second-, and third-
year students. In other words, the higher the
grade is, the more they interact with their teach-
ers. Fourth, it can be concluded that older stu-
dents seem more comfortable with their teachers
when they interact in social media. Sixth and last,
it was concluded that Physical Education and
Sport students show more interest in interacting
with their teachers compared with the students
from other departments of Sport Management
and Coaching. In brief, it can be concluded that
Physical Education and Sport students perceive
that they have mainly passive behaviors, and
that their study year, gender, age and depart-
ment constitute significant factors. Results found
in this study support that passive behaviors are
more appropriate than active behaviors, as found
by Teclehaimanot and Hickman’s (2011). They
also support the results found by Mazer et al.
(2007) that suggest negative associations be-
tween teacher use of Facebook and teacher cred-

ibility, while the results in the current study con-
tradict the findings of other studies that under-
line that male students find student-teacher in-
teractions on Facebook more appropriate than
females (Hewitt and Forte 2006; Mazman and
Usluel 2011; Teclehaimanot and Hickman 2011).

CONCLUSION

The statistical findings presented in the ta-
bles and appendices may relate to cultural fac-
tors. First, the students’ very active behaviors,
such as chatting, poking and posting, can be
considered disrespectful by their teachers in
Turkish culture. Thus, it can be stated that cul-
tural factors such as the learners’ age, gender,
ethnicity, religion, educational, social, and eco-
nomic status, educational and occupational lev-
els of learners’ parents, social norms, and their
socialization processes could constitute a con-
siderable area for additional research on the
learners’ interactions with their teachers. In ad-
dition, the reason Turkish students avoid “pok-
ing” also relates to Turkish culture, as the word
“poking” has negative connotations in the Turk-
ish culture and so is seen as disrespectful. It
should also be underlined that the mentioned
word is a taboo that relates to a sexual offense.

Table 5: Age effects on physical education and sport student interactions with their teachers (ANOVA)

Statements (N=416) Gender        N   Mean      Std.      F      Sig.
Deviation

On Facebook, I Post on 18-20 178 1.33 .696 4.59 .011
my teachers’ wall. 21-23 206 1.56 .822

24 - + 32 1.62 1.008
Total 416 1.47 .794

On Facebook, I View my 18-20 178 1.38 .752 7.73 .001
  teachers’ friend lists. 21-23 206 1.60 .908

24 - + 32 2.00 1.21
Total 416 1.54 .887

On Facebook, I View photos 18-20 178 1.88 1.03 5.11 .006
   my teachers post. 21-23 206 2.24 1.16

24 - + 32 2.06 1.04
Total 416 2.07 1.11

On Facebook, I View photos 18-20 178 1.95 1.03 4.60 .011
  in which my teachers have 21-23 206 2.26 1.00
  been tagged. 24 - + 32 2.06 .913

Total 416 2.11 1.01
On Facebook, I Read my 18-20 178 1.80 1.03 4.12 .017
  teachers’ contact 21-23 206 2.12 1.18
  information (for example, 24 - + 32 1.84 .987
   e-mail, phone number, etc.).Total 416 1.96 1.11
On Facebook, my teachers 18-20 178 2.33 1.31 3.27 .039
  can Post on my wall. 21-23 206 2.68 1.38

24 - + 32 2.62 1.28
Total 416 2.53 1.35
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As a limitation, it must be strongly emphasized
that culture as a factor was not measured in the
study.

RECOMMENDATIONS

This study may have several contributions
to target groups such as teachers, students and
curriculum developers. First of all, as interaction
is a vital dimension in sport activities, the stu-
dents’ perceptions of Facebook as an interac-
tional environment, should be known by teach-
ers. That may increase awareness regarding in-
teractional problems between students and
teachers. Moreover, it is obvious that Facebook
offers students experiencing face-to-face inter-
actional problems to use it as an interactional
environment. By this way, it will be possible to
reduce passive behaviors among sport students.
Second, an intelligible understanding of passive
behaviors among students can be reflected in
their academic achievement, as interaction is a
key point that contributes to their academic life
in terms of both sport activities and achievement
in their classes. In other words, active interac-
tion between students and teachers can facili-
tate the students’ content and sport knowledge.
In this sense, Facebook as an interactive envi-
ronment will help learners ask questions, devel-
op critical thinking, lead discussions, engage in
learning activities vigorously, and facilitate col-
laborative learning in a lowered affective filter.
Hence, conclusions reached in this study can
facilitate not only interactions but also their
achievement in sport and educational activities.

LIMITATIONS

One of the limitations of this study is that
participants were limited to 416 students enrolled
in the school of Physical Education and Sport at
Balikesir University. The scope of the study is
the descriptive data obtained from the back-
ground questionnaire and the scale. Moreover,
results of this study are limited to the students’
perspectives rather than teachers’ perspectives.
Further research should focus on student-teach-
er interactions regarding their cultural and indi-
vidual differences in qualitative and experimen-
tal studies. Consequently, this descriptive study
aimed to investigate the level of Physical Educa-
tion and Sport students’ interactions with their
teachers on Facebook, and concludes that Phys-

ical Education and Sport students have mainly
passive behaviors when they interact with their
teachers on Facebook. As a final note, age, gen-
der, grade and department are the factors that
affect the students’ interactions with their teach-
ers on Facebook.
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Appendix 1: Department effects on physical education and sport student interactions with their
teachers (ANOVA)

Statements (N=416) Departments N Mean    Std. F Sig.
deviation

On Facebook, I Send Sport management 163 1.10 .439 5.26 .006
  my teachers a “poke”.Coaching 150 1.22 .684

Physical education and sport 103 1.34 .696
Total 416 1.20 .609

On Facebook, I Post Sport management 163 1.37 .712 3.93 .020
  on my teachers’ wall. Coaching 150 1.45 .799

Physical education and sport 103 1.65 .882
Total 416 1.47 .794

On Facebook, I View Sport management 163 2.01 1.11 3.17 .043
  photos my teachers Coaching 150 1.97 1.10
  post. Physical education and sport 103 2.31 1.10

Total 416 2.07 1.11
On Facebook, I Start Sport management 163 2.55 1.19 3.35 .036
  chat with my Coaching 150 2.50 1.13
  teachers. Physical education and sport 103 2.86 1.07

Total 416 2.61 1.15
On Facebook, I Join Sport management 163 2.03 1.02 4.62 .010
  the groups my Coaching 150 2.04 1.04
  teachers have joined. Physical education and sport 103 2.37 .875

Total 416 2.12 1.00
On Facebook, I Read Sport management 163 2.58 1.16 5.86 .003
  my teachers’ status Coaching 150 2.40 1.16
  updates. Physical education and sport 103 2.90 1.08

Total 416 2.59 1.16
On Facebook, I Send Sport management 163 2.14 .999 8.81 .000
  my teachers messages. Coaching 150 2.00 1.04

Physical education and sport 103 2.51 .802
Total 416 2.18 .989

On Facebook, I Read Sport management 163 2.25 1.10 11.35 .000
  through my teachers’ Coaching 150 2.10 1.18
  work info. Physical education and sport 103 2.75 .954

Total 416 2.32 1.12
 On Facebook, I Read Sport management 163 2.55 1.23 4.75 .009
  through my teacher’s Coaching 150 2.58 1.29
  education info. Physical education and sport 103 2.99 .975

Total 416 2.67 1.20
On Facebook, I Watch Sport management 163 2.49 1.18 9.01 .000
  videos my teachers Coaching 150 2.42 1.10
  post. Physical education and sport 103 2.99 1.01

Total 416 2.58 1.13
On Facebook, I View Sport management 163 2.09 1.03 9.09 .000
  photos in which my Coaching 150 1.91 .933
  teachers have been Physical education and sport 103 2.45 1.03
  tagged Total 416 2.11 1.01
On Facebook, I Read Sport management 163 2.30 1.17 8.28 .000
  my teachers’ personal Coaching 150 2.22 1.06
  info (for example, Physical education and sport 103 2.77 1.11
 interests, activities, Total 416 2.39 1.14
  favorites, etc.).
On Facebook, I View Sport management 163 2.14 1.11 9.96 .000
my teachers’ profiles. Coaching 150 1.93 1.02

Physical education and sport 103 2.54 1.07
Total 416 2.16 1.09

On Facebook, I Read Sport management 163 1.90 1.10 7.40 .001
  my teachers’ contact Coaching 150 1.79 1.04
  information (for Physical education and sport 103 2.32 1.17
  example, e-mail, Total 416 1.96 1.11
   phone number, etc.).
On Facebook, my Sport management 163 2.00 1.32 3.13 .044
 teachers can Send Coaching 150 2.00 1.35
  me a “poke”. Physical education and sport 103 2.39 1.47

Total 416 2.10 1.38
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Statements (N=416) Departments N Mean    Std. F     Sig.
deviation

On Facebook, my Sport management 163 2.64 1.31 3.00 .050
  teachers can Coaching 150 2.78 1.39
  Comment Physical education and sport 103 3.05 1.31
  on photos I post. Total 416 2.79 1.35
On Facebook, my Sport management 163 2.95 1.53 6.25 .002
teachers can Send Coaching 150 3.17 1.51
me a friend invitation. Physical education and sport 103 3.60 1.27

Total 416 3.19 1.48
On Facebook, my Sport management 163 2.88 1.43 3.86 .022
  teachers can Coaching 150 2.91 1.45
  Comment on my Physical education and sport 103 3.33 1.21
  status updates. Total 416 3.00 1.40
On Facebook, my Sport management 163 2.84 1.42 5.64 .004
  teachers can View Coaching 150 2.73 1.44
  photos I post Physical education and sport 103 3.32 1.38

Total 416 2.92 1.43
On Facebook, my Sport management 163 3.12 1.42 10.26 .000
  teachers can Start a Coaching 150 3.08 1.44
  chat with me Physical education and sport 103 3.81 1.17

Total 416 3.28 1.40
On Facebook, my Sport management 163 2.74 1.40 11.13 .000
  teachers can Read Coaching 150 2.95 1.44
  through the groups Physical education and sport 103 3.56 1.27
  have joined Total 416 3.02 1.42
On Facebook, my Sport management 163 2.96 1.35 10.24 .000
  teachers can Coaching 150 3.12 1.41
  Comment on my Physical education and sport 103 3.71 1.23
  status updates. Total 416 3.21 1.37
On Facebook, my Sport management 163 3.01 1.37 10.32 .000
  teachers can Send Coaching 150 3.07 1.49
  me a message. Physical education and sport 103 3.75 1.23

Total 416 3.22 1.41
On Facebook, my Sport management 163 2.95 1.44 8.15 .000
  teachers can Read Coaching 150 3.06 1.49
  through my work Physical education and sport 103 3.65 1.28
  info.  Total 416 3.16 1.45
On Facebook, my Sport management 163 2.95 1.45 11.51 .000
  teachers can Read Coaching 150 3.14 1.49
  through my education Physical education and sport 103 3.79 1.21
  info. Total 416 3.23 1.45
On Facebook, my Sport management 163 3.02 1.37 8.78 .000
  teachers can Watch Coaching 150 3.08 1.44
  videos I post Physical education and sport 103 3.69 1.23

Total 416 3.21 1.39
On Facebook, my Sport management 163 2.87 1.38 10.69 .000
  teachers can Coaching 150 2.84 1.50
  Comment on photos Physical education and sport 103 3.59 1.24
  in which I have been Total 416 3.04 1.42
   tagged.
On Facebook, my Sport management 163 2.93 1.38 9.11 .000
  teachers can Read Coaching 150 3.00 1.51
  my personal info Physical education and sport 103 3.64 1.24
  (for example, interests, Total 416 3.13 1.42
  activities, favorites,
On Facebook, my Sport management 163 2.90 1.36 5.46 .005
  teachers can Read Coaching 150 2.97 1.52
  my basic info (for Physical education and sport 103 3.44 1.13
  example,political Total 416 3.06 1.38
  views, religious view,
  relationship status,
  etc.).
On Facebook, my Sport management 163 2.86 1.39 6.42 .002
  teachers can View Coaching 150 2.75 1.51
  my profile. Physical education and sport 103 3.37 1.30

Total 416 2.95 1.43
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Statements (N=416) Departments N Mean    Std. F     Sig.
deviation

On Facebook, my Sport management 163 2.79 1.41 14.56 .000
  teachers can Coaching 150 2.98 1.42
  Comment on videos Physical education and sport 103 3.69 1.17
  I post. Total 416 3.08 1.40
On Facebook, my Sport management 163 2.88 1.36 10.68 .000
  teachers can Read Coaching 150 3.11 1.44
  through the posts Physical education and sport 103 3.66 1.22
  on my wall. Total 416 3.16 1.39
On Facebook, my Sport management 163 2.84 1.39 8.20 .000
  teachers can Coaching 150 3.02 1.50
  Comment on photos Physical education and sport 103 3.54 1.23
  in which I have been Total 416 3.07 1.42
  tagged.
On Facebook, my Sport management 163 2.80 1.45 5.61 .004
  teachers can Read Coaching 150 3.00 1.51
  my contact informa- Physical education and sport 103 3.41 1.37
  tion (for example, Total 416 3.02 1.47
  e-mail, phone
  number, etc.).


